I. INTRODUCTION
The relationship between attitude and motivation seems to be challenging, in that different researchers have arrived at different findings. This has been due in part to different concepts and definitions of attitude and motivation and the relationships between them. In this study three types of attitude were assumed to affect language learning strategies through motivation. The three types of attitude were (1) attitudes to language, (2) attitudes to language teaching to be learned, and (3) attitudes to native speakers of a language.
It was assumed in this study that attitude affected motivation but did not directly affect language achievement. Consequently, attitude was seen not as a component of motivation but as independent factor that influences SLA through motivation (Tremblay and Gardner, 1995) . The role of motivation in learning a foreign language is not questionable; some studies (Lukmani, 1972; and Olshtain et al., 1990) have shown evidence of the relationship between motivation and language proficiency. Nevertheless, different results have been provided about the role of motivation in language learning and different studies have also proposed different types of motivation. As cited in Dornyei (1994, p.213) , studies on the role of attitudes and motivation in foreign language learning have been dominantly inspired by Gardner and Lambert. In their initial study, Gardner and Lambert (1972) did not separate attitude from motivation; attitudinal variables were viewed as potential determinants of motivation. Later, Gardner (1983 and 1991) formalized the concept by explicitly separating attitude from motivation. The studies on attitude and motivation, however, have arrived at different presentation of findings in relation to language learning (Oller, 1982; Els et al., 1984; Au, 1988; Skehan, 1989; and Belmechri and Hummel, 1998) .
Different from the studies that viewed motivation in general (Wen and Johnson, 1997; and Olshtain et al.) , in some studies students' motivation is classified into two types: instrumental and integrative motivation (see Gardner and Lambert, 1972; Ely, 1986; Oxford and Shearin, 1994; and Sung and Padilla, 1998) . Instrumental motivation is defined as the desire to achieve proficiency for practical reasons while integrative motivation is defined as the desire to be like valued members of the community that speak the second language (Krashen, 1988, p. 22) . The latter has often been held to be superior to the first (Gardner, 1985, p.83 ). The two types of motivation have been commonly used in studies on motivation related to language learning.
In this study, motivation for learning a language was assumed to involve a) the reason for learning a language and b) the degree of intention (desire) to learn a language and intensity (behavior) in learning a language. The reasons why students learned a language usually placed them into either integrative or instrumental motivation. In contrast, students' motivation in this study is dichotomized into internal behavior (intrinsic) or external behavior (extrinsic) connected with the reasons for learning a language. The classification consisting of intrinsic versus extrinsic seems more appropriate than that consisting of integrative and instrumental. This dichotomy was measured by referring the reason they were learning a language provided in the motivation questionnaire. The classification of motivation consisting of intention and intensity, and intrinsic versus extrinsic orientations is not new. Belmechri and Hummel (1988) conducted a study to measure intensity and desire in exploring motivation in the acquisition of a second language among high school students in Quebec City. Nevertheless, a classification consisting of integrative and instrumental motivation has been more popular in the context of foreign language learning (see Gardner and Lambert, 1972; Ely, 1986; Oxford and Shearin, 1994 ; and Sung and Padila, 1998), Dornyei (1994) and Ramage (1990) classified motivation into extrinsic and intrinsic. In this study the students' motivation was classified based on the reasons for learning a language whether the reason (s) are internal to the behavior (intrinsic) or external to the behavior (extrinsic). By intrinsic is meant motivation the interest in learning a language for its own sake and by extrinsic motivation is meant the interest in the language as means to other goals (Ramage, 1990, p.208 ). Ramage investigated factors that influence the decision to continue or discontinue foreign language study and provides data that intrinsic motivation emerged as a stronger contributor than did extrinsic motivation (p.207-8).
Unlike the concept of motivation introduced by Oller et al.(1977 and Spolsky ( 1969) , who did not separate attitude from motivation in language learning, in this study, motivation in language learning is separated from attitude. How attitude, which has two sub components, is correlated with motivation, which also has two sub components. Attitude was considered primarily to be directly related to motivation and viewed as motivational support and not as a factor that has a direct effect on L2 learning, while motivation was considered to have a more direct effect on L2 learning strategies. Not many researchers on language learning have conducted studies in this field and some believe that attitude is not separated from motivation in language learning as mentioned earlier. Among the few researchers who have conducted studies on the role of attitude in language learning as separate from motivation are Kuhlemeier et al. (1996) and Svanes (1988) .
This has been due in part to different concepts and definitions of attitude and motivation and the relationships between them. In this study two types of attitude were assumed to affect motivation. The two types of attitude were (1) attitudes to English and attitudes to English as a subject to be learned, and (3) attitudes to native speakers of English.
Attitude was seen not as a component of motivation but as independent factor that influences SLA through motivation (Tremblay and Gardner, 1995) . The role of motivation in learning a foreign language is not questionable; some studies (Lukmani, 1972; and Olshtain et al., 1990; Zhao, 2015) have shown evidence of the relationship between motivation and language proficiency. Nevertheless, different results have been provided about the role of motivation in language learning and different studies have also proposed different types of motivation. As cited in Dornyei (1994, p.213), studies on the role of attitudes and motivation in foreign language learning have been dominantly inspired by Gardner and Lambert. In their initial study, Gardner and Lambert (1972) did not separate attitude from motivation; attitudinal variables were viewed as potential determinants of motivation. Later, Gardner (1985) formalized the concept by explicitly separating attitude from motivation. The studies on attitude and motivation, however, have arrived at different presentation of findings in relation to language learning (Oller, 1982; Els el al., 1984; Au, 1988; Skehan, 1989; and Belmechri and Hummel, 1998 ).
This study is meant to explore how language attitude is correlated with motivation in learning the language. Theoritically, the result of the study is expected to response whether language attitude and motivation or the two variables are separate in language learning, and practically, the result of the study is expected to to suggest language teachers how to deal with attitude to the language their students learn in order the students to have high motivation in learning a language.
II. METHODOLOGY
The participants of this study were 89 university students who had been enrolled at a university in Indonesia. The reason for selecting such a sample was that all subjects were learning Lampungese language, a local language in Indonesia. The students have been learning the language at school since they study at Elemenetary School. The questionnaire developed to measure language attitude consisted of 30 items. This questionnaire was arranged in a Likert-Style format. Most of the items for the questionnaire were newly developed by referring to concepts of attitude, while some items were adapted from Gardner's study (1974) . The responses of strongly agree got the highest score (5) and those of strongly disagree got the lowest score (1). The questionnaire assessing motivation consisted of 40 items. In this questionnaire, students responded to statements by choosing one of three choices which were arranged ordinally. The answers are scored 3 for the highest motivated behavior and 1 for the lowest motivated behavior. Some items are negatively worded while some others are positively worded. In motivation questionnaire some items were based on the theories of motivation, while some others were also adapted from Gardner's study (1974) . The questionnaire was translated into and answered in the Indonesian language.
III. RESULT AND DISCUSSION

THEORY AND PRACTICE IN LANGUAGE STUDIES
A. Reliability of the Measurement
To increase the internal consistency of the hypothesized scales, Cronbach Alpha coefficients of internal consistency were computed for the scales. Language attitude (30 items; Cronbach's α = .80) consists attitude to language and language learning (20 items; Cronbach's α = .82) and attitude to native speakers (10 items; Cronbach's α = .86). Motivation in language learning (40 items; Cronbach's α = .88) consists desire to learn a language (20 items; Cronbach's α = .90) and intensity in learninga language (20 items; Cronbach's α = .86).
Generally, the results of the internal consistency of the measurements in this study are regarded as high and the questionnaires are acceptable for the analysis to explore the correlation between attitude and motivation in learning a language. 
B. The Correlation of Attitude to Motivation
As described earlier, attitude has two sub-components: attitude to language andlanguage learning, and attitude to native speakers of the language and motivation also two sub-components: desire to learn a language and intensity in learning a language. Since in this study attitude has two sub-components and so does the motivation, it will be specifically investigated how the sub-components of attitude are related to motivation and the sub-components of the motivation as well. To address the issue, correlation analysis was undertaken.
The result of correlation analysis provided in this study shows how a combination of the components of attitude was significantly correlated with motivation even though not strong (r= .26, and p< .05). Attitude to language and language learning was significantly correlated with desire to learn a language with r = .33, p <. 01. This component of attitude was also significantly correlated with intensity in learning a language with r= .34, p <. 01. While the first component of attitude was significantly correlated with the sub-components of motivation, the second component of attitude: attitude to native speakers appeared to be not significantly correlated. This sub-component of attitude was very weakly (and not significantly) correlated with the two components of motivation: desire and intensity (r= .04, p >. 05 and r= .11, p >. 05 respectively).
To explore whether the first sub-component: desire to learn English was related to the second sub-component: intensity in learning English, a correlation was computed. The two sub-components had a statistically significant correlation (r .41, p < .01). From a theoretical point of view, the correspondence between desire and intensity can be explained with the theory of reasoned action that a person's intention to perform (or not to perform) a behavior is the intermediate determinant for that action (Ajzen, 1985, p.12) . The desire or intention to learn English affects the intensity or behavior in learning English. In other words, the intensity (behavior) in learning English can be predicted from the intention to learn English. They seem to have a close and predictive relationship as suggested in this study.
That the sub-component attitude to language and language learning is correlated with both of the sub-components of motivation may imply that the two individual variables have a cause-and-effect relationship. Logically, it may be argued that it is more likely that attitude is the cause than the effect. Attitude seems to be the cause and motivation to be the effect in the relationship. This tentative answer was drawn on a theoretical ground that attitudes influence the effort that students expend to learn another language; the effort expended to learn another language has to do with actions and intentions related to the attitudinal object (Mantle-Bromley, 1995, p.373). The actions refer to intensity in this study and intentions to desire in learning Indonesian language. .82** .41** **.Correlation is significant at the 0.01, *.Correlation is significant at the 0.05 Note: A = Attitude A1 = Attitude to the language and the language learning; A2 = Attitude to native speakers M = Motivation; M1 = Desire to learn the language; M2 = intensity in learning the language
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It is interesting to note that attitude to the target language and learning the language are significantly correlated with either motivation or its components while attitude to native speakers of Lampungese is not. It may imply that some components of language attitude, in particular attitude to the target language and attitude to learning the target language is a part of motivation in language learning. It may also suggest that attitude is not necessarily a part of motivation in learning a language. Probably, this alo suggests that although attitudes to native speakers may affect motivation in learning a language whenever learners wish to integrate themselves into the culture of the new language, the condition or opportunity to integrate into the culture of the target language seems very rare in Indonesia. This may also imply that language attitude to Lampungese and learning Lampungese is more correlated with motivation than is attitudes to native speakers of Lampungese. The above issues provided with the findings of this study need further research.
IV. CONCLUSION AND SUGGESTION
The teacher may provide opportunities for the students to have positive attitude, especially attitude to lampungese and to lampungese learning. Hopefully, by having the students with positive attitude, the Lampungese teachers can provide opportunities for the students to have high motivation. The individual differences in attitude and motivation can be expected to produce greater frequency of learning strategy use, which has been investigated and revealed in many studies to be significantly correlated with language achievement and contribute to the success.
APPENDIX 1. ATTITUDE QUESTIONNAIRE
Following are a number of statements with which some people agree and others disagree. There are no right or wrong answers since many people have different opinions. We would like you to indicate your opinions about each statement by ticking the alternative below which best indicates the extent to which you agree or disagree with that statement. 
